Interactive Writing

Procedures

Before the Writing

Setting the Instructional purpose


Interactive Writing lessons always have more than one instructional purpose.  Besides the modeling of the ‘word stretching’ process and the concepts offprint, the teacher has previously determined the additional instructional focus of the lesson before the actual negotiation of text begins.  The teaching points of the lesson are carefully chosen based on the needs of the children as determined by teacher observation during Independent Writing, Independent Reading, Guided Reading and/or Running Records.

Springboards for Interactive Writing

The Interactive Writing may spring from (but is not restricted to):

A.
Content area reading such as nocturnal animals, whales, space or any science, social studies, history, health, etc.

B.
In response to an activity such as cooking, art, a visitor, field trip

C.
To fill a classroom need such as alphabet charts, class rules, informational chart, etc.

D.
Poetry or a piece chosen to fill a particular need such as quotation marks, contractions, homophones, topic sentences, paragraphs, phonic elements, etc.

E.
A story read to the children

F.
An original piece done by the children

G.
A conversation with the children

Types of Interactive Writing

Now that you have established your instructional purpose you need to decide which of the three types of Interactive Writing best suit that purpose:  Transcription, Innovation or Negotiation.

Transcription:


Text can be taken from a poem, nursery rhyme, song, chant, book, etc.  You will work together to interactive write out the exact wording from the original text.  This is not a copying task; you will use the Interactive Writing procedures.


Star light, star bright

First star I see tonight.

I wish I may, I wish I might

Have this wish I wish tonight.

Innovation:


Text is adapted from a previously written poem, nursery rhyme, song, chant, book, etc.  You and the children will use that structure, pattern or language to create a new piece of your own.

Down By The Bay

Negotiation:


This is original text that is composed at the time of the writing by you and the children.

In negotiated text…


The actual wording of the text needs to come from the children.


The teacher can lead the discussion and make suggestions.


The teacher should give an opportunity for all ideas to be heard.


The teacher may give input also. Although this should be a true negotiation, often there is a specific word or idea you wish to implant.


To embed the exact wording and language for the children, you may want to repeat the negotiated sentence two or three times.


You may want to write down the exact wording the group negotiated.  This is not for the children, but is for you to refer to as the writing continues.  Even though you will repeat the negotiated sentence a number of times during the writing, it is easy for either you, or the children, to unintentionally alter the wording and thereby cause confusion.


After the negotiation process you are ready to begin the actual writing.


After you have decided which type of Interactive Writing you will use, your group needs to decide what type of paper you are going to use and think about the future plans for the piece.  Will it eventually be a chart, big book, or wall hanging?  Think about where you place the text.  Will this placement work for you when you cut the piece to transform it from a bulletin board to a big book?  If you take a few moments to plan ahead you will save yourself time and headaches down the line.


The printing on your Interactive Writing needs to be large enough for all the children to easily see.  Again, think about your future plans for the piece.  If it is going to be up on the wall, the printing needs to be quite large.  After these decisions have been made, you are ready to write.

During the Writing


In Interactive Writing the teacher and the students share the responsibility (and the pen) for the writing.  It is important to note that the Interactive Writing lesson is not about the child who is doing the actual writing.  Choose a child you know will be successful based on your assessments and observations.  The Interactive Writing lesson is about the other children’s learning.  You are modeling for the children what it is you expect them to do when they are writing on their own.  It is by careful monitoring of their independent writing that you understand what each individual student has control of and therefore, what you need to be carefully modeling the next day.  For example, if one or more children do not use periods correctly in their independent writing, then that is certainly something you need to draw their attention to during Interactive Writing.  You begin by working your way through each word.


The children in your group will be at different levels of understanding and so it will be imperative that you address the needs of all your students.  You will pick a child who you know can successfully do the writing.  He/she does the writing on the big paper.  Now, this is the tricky part.  While the child is doing the writing, you turn your attention back to the group and your job is to extend their learning.  This is the time to be both direct and explicit in your teaching.  Be sure to use concrete examples that are in context.  Sometimes you will be simply talking with the children to clarify a teaching point and other times you will do a mini lesson with the class to extend heir learning on that point.  You might want to use a magna doodle, white board or magnetic letters to help you demonstrate your teaching points.  This is also a good time to direct the children’s attention to other writing in the room that supports the point you are making in the new Interactive Writing piece.  This writing can be Word Walls, Shared Readings, previous Interactive Writings or any large print you have displayed in the room that the children are familiar with.


Teachers who are working on the Interactive Writing process will want to use a number of common tools to address Alphabetic Principle, Concepts About Print, Phonemic Awareness and Phonics, Reading Process and Comprehension, and Language Conventions.  Transparent highlighter tape, wikki sticks, and masking cards are used to bring the children’s attention to specific letters, words, chunks, spelling patterns or punctuation.  The teacher may also use the magna doodle to demonstrate these components of word study.  As well as word usage, onset and rime, spelling patterns.

Concepts of Print

1-It is important that you realize that you will be pointing out the Concepts of Print often as you do Interactive Writing.

That print (not the picture) tells the story

What a letter is

What a word is

Spacing between words 

Position words like first and last

Where you start reading

Which direction you go

Return sweep

Capitals and some punctuation

Phonemic Awareness and Phonics


Phonemic awareness and phonics both play a crucial part in the Interactive Writing process.  Students say words slowly and listen for the sounds they hear in words (Phonemic awareness).  They then associate these sounds with letters or groups of letters (phonics).  As students engage in this process you are modeling for them how to both build up and break down words.


Once you have decided on the message to be written, you have a number of teacher decisions to make.  You will need to consider which is the best spelling strategy for each word.  Some words are high frequency words that children just have to know and some words are phonetically regular.  These words can be said slowly so the children can hear the sounds.  Some words are most easily reached through knowledge of other words, while some words have spelling irregularities that require specific attention.


High frequency words are those words that you expect all the children to know (I, a, and, said, because, etc—depending on your class and grade level) and have ‘in their heads.’  These words are written in their entirety.


Words that are phonetically regular can be ‘stretched.’  Stretching words is a way to help children say words slowly and listen to the sounds.  Teachers have different ways to help children think of the term ‘stretching.’  Some teachers use the analogy of stretching bubble gum and have the children pretend to stretch the word coming out of their mouth.  Others have the children slowly stretch their hands apart as they say the word, while still others merely say the word slowly.  It really doesn’t matter what technique you use to help illustrate stretching.  The point is that the children need to have you model for them and support them with the idea of saying a word slowly and listening for the sounds.  In Interactive Writing you and the class stretch the word together.  In the beginning, a Kindergarten child may not hear all the sounds or may not hear the sounds in sequence.  In that case your job is to supply the missing sounds or the correct sequence of sounds.  After the first sound is written on the paper, the group stretches the word again and listens for the next sound (keeping in mind that the sound they hear may be represented by a ‘chunk’ of letters or spelling pattern such as ing, sh, ch, igh, etc.  If that is the case either the child or the teacher will write the ‘chunk’).


You can show children that the easiest way to spell a new word is often to associate it with a word they already know.  Using onset and rime is a very useful strategy for spelling.  The teacher can draw children’s attention to this use of analogy during Interactive Writing very effectively by using a magna doodle, white board or magnetic letters.  (If you can spell cook, you can spell took, shoo, look, etc.)


You will also want to take this opportunity to point out the complex spelling patterns, spelling irregularities and word usage to your more accomplished writers (caught/cot).  You will assist them in using many sources of information.

Using the Room as a Resource


As you are helping the children become more comfortable with their skills as writers, it is time to help them think about how they can access the print that is already in the room.  Just as you need to model the writing process for the children, you will also need to model for them how you use the word wall, charts, songs, and other Interactive Writings.  This is the time when you will discuss high frequency words, and other words that you need to ‘have in your head.’  It is important for you to remind the children that when they are writing independently, they need to think about the resources in the room and how those resources can help them.

Mistakes are No Big Deal

Of course all writers make mistakes, and Interactive Writing is certainly no exception.  Even when you carefully choose someone you know will be successful, mistakes happen.  Keep a roll of white corrections tape handy and when a child (or you) makes a mistake you just cover it up and make the correction.  The finished Interactive Writing piece must not have mistakes. The children will be using it as a model for both reading and writing and so it is essential that it is correct. The children will learn that making a mistake is ‘no big deal’ when they are working on an Interactive Writing piece.  They are learning that a mistake is easily fixed in Independent Writing also.

After the Writing

Rereading Your Work


It is important that you and the class not only reread your work as you go, but also to reread the piece a number of times at the end of the writing.  You will reread the piece for a number of reasons.  On the first reading you will point word by word, but in subsequent rereadings you may work on phrasing, comprehension, and of course, fluency.  Your voice needs to remain strong during the rereading.  This is not a testing situation, but rather an opportunity for you to model and scaffold your learners at their various levels of learning.

Finishing the Interactive Writing Piece


It is not necessary to finish an Interactive Writing piece in one ‘sitting.’  It often takes several ‘sittings’ to complete a piece.  It is often helpful, especially in the beginning to remember to negotiate only a short sentence, and then go to the writing.  When you have finished the writing, you negotiate the next part, and on you go.  In the beginning of Kindergarten you may only write one word at a sitting.  In the beginning of first grade a phrase or one sentence may be a great deal to write at once.  The amount you write in Interactive Writing at any given time depends entirely on the children and their engagement.  Some days the children are much more able to sit and attend for 30 to 45 minutes, while on other days your Interactive Writing time will need to be much shorter.  As you become more proficient at Interactive Writing and the mini lessons that go with it, and the children become more familiar with the procedures, you will find you are able to keep the children engaged for a much longer period of time. Keep in mind; the most important part of Interactive Writing is the writing process you are modeling.  The product will be useful for Shared Reading, but your focus during Interactive Writing is process.


Don’t fall into the trap of working only for the completion of a product.  There is a temptation for a teacher to allow one child to write a whole phrase or sentence simply because that child is capable of it.  Whole words, phrases, or sentences should only be written if every child in the class can independently write it.  If that is not the case, you need to work through the words together as a class.  Remember, Interactive Writing is not about the child doing the writing.  It is about the learning of all the other children in the class.  Please don’t assume that 2nd and 3rd grade children don’t need to have the words stretched.  They still need to have those strategies modeled to help them become proficient independent writers.  Whereas high frequency words can and should be written as a whole, it is a grave mistake to assume that the students no longer need the modeling of other words.  Your job is to continue to model, encourage and support students as you work together through the writing process.

Now That We’ve Done It, What Do I Do With It?

Shared Reading

You will of course want to use the INTERACTIVE WRITING you have done for Shared Reading.  As a Shared Reading you will revisit the piece a number of times for various purposes.  Some of these purposes are:


Teach concepts of print


Work with spelling patterns


Work with word families


Talk about a phonic rule


Do some oral word with phonemic awareness-rhyme


Discuss word meaning


Work on comprehension


Punctuation


Word usage (to, too, two, there, their, they’re)


Contractions


Parts of speech


Topic and supporting sentences


Making more complicated sentences


Phrasing


Fluency


Root words, prefixes, suffixes, metaphors, similes, etc.

Changing the Form

You can only keep putting big Interactive Writing pieces up in your classroom for so long before you run out of room.  This is a problem because these pieces are still very useful in your teaching and the children will still need to refer to them.  You have taught your children to use the room as a resource, and the Interactive Writing in the room are one of the best resources your children have.  Since removing them is out of the question, what can you do with them? You can take your Interactive Writings and change the form.  Simply move them up higher in the room, or make them into posters, charts or big books.  You might even want to reduce and copy some pieces on the copier or transcribe a few special pieces on the computer and make individual books for each child.

Remember, your purpose is to directly teach the children and model for them what you want them to be able to do independently.  You should also model the enjoyment that comes with writing and reading a piece you have written.  Don’t make this drudgery.

Materials for INTERACTIVE WRITING

The only materials that are absolutely necessary when doing an Interactive Writing lesson are something to write with and something to write on.  It is the writing process that is most important and the lack of perceived needed materials should not keep you from trying Interactive Writing.  There is however a number of options that can make your Interactive Writing lesson more manageable.  If these items are within easy arm’s reach, the teacher can devote full attention to the students.  Many teachers have these items organized in a tub or basket near the spot they plan to use as the Interactive Writing area.

Necessary Materials:

Paper

You may choose from large writing table, either lined or unlined, butcher paper, chart paper, construction paper, etc.  The paper should be large enough to allow for writing that can be seen through the room and wide enough to allow for multiple lines of print.

Markers

It is important to use bold markers in dark colors so that they will be able to be seen by all the students anywhere in the room.  Light colors often fade and are difficult to see.  The teacher and the children will share the same pen.

Correction Material

3M correction tape, white quick release masking tape, a scrap of the same colored paper and glue, anything to cover the occasional mistake.

Pointers

Ruler, pencil, finger, rhythm sticks, chopsticks, dowels, etc.

Nice, but not necessary materials:

Easel

An easel or big book holder makes the angle for writing easier.  If you do not have an easel or big book holder, you can tape paper on a wall or pin paper onto a bulletin board at the appropriate height for the size of students.

Magna Doodle/small dry erase board

This is for use by the teacher to demonstrate teaching points in a quick and efficient manner that can be seen by all students.  If you choose to use a small dry erase board, don’t forget markers and an eraser.

Magnetic letters/board

These are for use by the teacher to demonstrate teaching points.  It helps to have the letters organized in ABC order for quick and easy access.

Environmental Necessities:

These items need to be in clear vision of all students when interactively writing.

Student name chart
Student’s names arranged alphabetically.

ABC chart

It is helpful to have a chart with upper and lower case letters and a key word and/or picture where all students can see.

Word Wall

The word wall contains high frequency and high utility words arranged in alphabetic order with room to continually add more words as needed.

Access to previously written Interactive Writing

All work that has been written interactively by the group needs to be displayed where students can reread and make links to when writing additional pieces.

Using students’ names


When kindergarteners arrive at school, they are very egocentric.  Their name is the most important word to them and is or will be the first word they learn and know.  Children will recognize the names of their friends in the class soon, often before learning any other words.  Interactive Writing is a strategy that allows the teacher to capitalize on names as known words in order to help children make links to other words.  The development of a name chart supports the Interactive Writing process. In Interactive Writing we use names as a reference for letter identification and sound/symbol relationships in the beginning stages.  Later on, names still provide a wealth or phonetic elements for older children to continue to make links to written language.


On the first day of school, a name chart can easily be made by having students’ names written on sentence strips and having them place their names into a pocket chart.  Many kindergarten teachers add photographs of students for further assistance.  In older grades, the teacher may prepare a chart ahead of time with students’ names written in ABC order.  As children become aware of their first name and it’s associative qualities for writing other words, last names may be added by the teacher.


The name chart is a valuable resource for writing at all grade levels.  In kindergarten, it helps students to recognize and learn the letters of the alphabet quickly.  We start with the beginning letters of their name, soon move to other letters in their name and before long, add letters of their friends names. After the letter names have been established, the name chart can be used to teach phonic elements.  Anthony’s name will help with the th sound; Mike’s will help children understand the silent e rule.  Buddy helps us think about the e sound on the end of a word can be spelled with y, yet Jamie’s ie teaches flexibility with spelling patterns.  The teacher fosters the use of names, by making links for the children during Interactive Writing.  It is helpful that the teacher spend time studying the class list of names in order to be familiar with the many valuable links to phonics that will support writing.

Word Wall


A word wall is a resource that can be used and built up during the Interactive Writing process.  Word walls can be set up on a bulletin board, wall area, or moveable board.  Words need to be clearly written in large, bold print so that all students can see them clearly.  When choosing the area for a word wall, consider the accessibility to children.  Some teachers have words that can be removed and used by the children while others choose to mount the words permanently.


The purpose of the word wall is to support children as they learn to spell new words and understand phonic principles.  Teachers and student collaborate to add words to the word wall.  Words for the word wall are either high frequency or high utility words.  High frequency words are those that students will see and use often.  These words are spelled irregularly words that students just need to know.  High utility words are also important to display.  These are words that can be used to read and write other words. There are 37 common rimes that can be used to make over 500 words.  If a child knows make he can use the rime to help him with other words such as take, bake, lake, etc.


Words from the word wall can come from the Interactive Writing pieces.  Initially the teacher plans and chooses appropriate words but students may eventually assume this responsibility.  Pulling words out of the context of student generated text makes abstract words, “the,” meaningful to students.  It is during the Interactive Writing process that the teacher can model how to use the word wall as a resource for reading and writing.



Although they share common traits, word walls will look different in various classrooms and at different grade levels.  As students progress in their literacy development, certain words may no longer be needed.  A kindergarten/1st grade word wall would include the word can, while a 2nd/3rd grade class may no longer find this word necessary as al students know it in reading and writing.  The word wall grows and changes throughout the year according to student needs.

INTERACTIVE WRITING

Classroom set-up and management


When choosing the area of the room to do Interactive Writing, make sure that the name chart, ABC chart and the word wall are within easy view and the children are able to access them quickly and easily.  This area needs to be large enough so that the entire class can be seated comfortably around the writing.


There are many different seating arrangement ideas to consider, while keeping in mind your individual style and preference and the composition of the class.  Successful seating of the students range from random choice to rotating spots to strict seating assignments with students’ names taped on the floor.  When designing a seating plan, the teacher will need to consider leaving enough room so that students can easily make their way to the writing when it is their turn to write.  You will also need to consider that room needs to be left around the writing area to allow for writing and rereading text.  All students need a clear view of the writing and the teacher who will be demonstrating throughout the process.


The management of the student’s behavior is critical during Interactive Writing.  The teacher must keep the lesson paced at an appropriate level for all students to be engaged and thinking.  Student talking during Interactive Writing is important, yet the teacher must be the facilitator and keep the talk on track and meaningful.  Many teachers have signals that help students remember to think before blurting out answers.  Some teachers ask that students raise one hand and use the other hand to cover their mouth to show the importance of think time.  The teacher and students need to work together to understand the importance of Interactive Writing and the boundaries of behavior needed to make it successful.  The establishment of routines that everyone is familiar with will allow for maximum interaction.  Again, the teacher’s personal style and preference are important considerations.  The teacher needs to decide what he/she will allow in terms of behavior and communicate this to students. The standard for behavior must be one that allows for all students to focus their attention to the task.


Pacing of the lesson needs to be quick throughout the lesson.  No one wants to sit and watch someone else write; therefore the teacher must balance teaching time with text construction.  It is the teacher, who must know what the students know and are capable of doing, in conjunction with grade level standards and expectations, who make informed teaching decisions that move the lesson along.  Once the group has decided upon the text, the teacher must decide what are the key points to bring to the group’s attention.  It is through this interaction that directs teaching takes place and is demonstrated and modeled.  Teaching points may include:  phonic elements, concepts about print, letter formation, style or voice of writing, text construction, hearing sounds in words, clapping syllables, phonemic awareness, punctuation, spelling, vocabulary development, etc.  As you can see, the possibilities are limitless.

